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 Background: Islamic Education holds a strategic position in shaping 
students’ moral character and ethical conduct, not merely through the 
transmission of Islamic teachings but also by internalizing spiritual values 
and ethical principles that influence social behavior. Purpose: Amid 
ongoing social transformations, including rapid technological development 
and cultural shifts, the significance of Islamic Education has become 
increasingly pronounced. Globalization and modernization bring both 
opportunities and challenges, such as moral decline, identity crises, and 
social tensions. Within this context, Islamic Education serves as a moral 
compass that enables students to navigate the complexities of 
contemporary society. Method: This study adopts a qualitative research 
design with a phenomenological approach, aiming to provide in-depth 
insights into enhancing the quality of Islamic Education instruction while 
emphasizing its role in addressing the dynamics of a continuously evolving 
social environment. Results: The findings reveal that Islamic Education 
plays a significant role in fostering students’ moral responsibility and social 
awareness, as well as equipping them to confront the challenges of the 
modern era. Moreover, the integration of contemporary pedagogical 
strategies with traditional Islamic teachings enhances the effectiveness of 
Islamic Education in character formation amid rapid social change. 
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A. INTRODUCTION 
The global landscape of the twenty-first century is marked by rapid socio-

religious transformations driven by advances in digital technology, rendering cross-
border interactions inevitable and enabling the unbounded flow of information that 
demands prompt and critical verification. The digital realm has become a space for the 
production and reproduction of religious discourse, which may manifest in simplified, 
exclusive, or even extremist forms.(Apriani et al., 2021; Rohman & Suratin, 2025; 
Saminov, 2025; Siregar et al., 2024). Education plays a strategic role and function in 
promoting processes of social transformation. In this context, education is assumed to 
serve as an instrument of social reconstruction, namely transforming, reshaping, and 
directing social systems and structures toward more ideal conditions (Ahdad & Fadillah, 
2025; Malihatun, 2025). Through educational processes, social transformation is 
expected to lead to the realization of democratic values, equality, justice, and liberation 
as the foundation of a civilized and sustainable society(Nasrullah, 2019; Umar et al., 
2024) 

Higher education institutions are considered to play a crucial role in shaping 
students’ moral character through the internalization of Islamic Religious Education 
values during their university studies (Ali, 2025; Raniya et al., 2025; Wulandari et al., 
2025). However, in several universities, the Islamic Religious Education (IRE) 
curriculum has not been fully aligned with contemporary demands and societal needs. 
The instructional content is often perceived as less relevant to current issues, such as 
technological advancement, globalization, and social change. As a result, IRE is 
frequently viewed as less engaging and less applicable to students’ real-life contexts 

National progress and the advancement of Islam can be achieved through the 
preparation and revitalization of the quality of Islamic human resources themselves 
(Dinh et al., 2021; Jabbar & Hussin, 2019; Karim, 2024)   

Islamic Religious Education (IRE) is one of the subjects delivered to students in 
every semester at school. As an institution where educational processes take place, 
schools are expected to produce intellectually competent generations capable of 
contributing to national development (Anizar et al., 2025)(Fadilah et al., 2024; 
Romdona, 2025). Moreover, through IRE courses, education is expected to foster 
generations who are faithful, pious, and possess commendable moral character in 
accordance with Islamic values. (Amaly et al., 2023; Darniati et al., 2025; Nuraini, 2022) 

However, IRE learning has not sufficiently addressed contemporary issues such 
as globalization, digital technology, human rights concerns, and religious moderation. 
These issues are highly relevant to students’ lives in the modern era and therefore 
require greater emphasis within religious education. Nevertheless, teaching methods 
that remain predominantly traditional—such as lecturing and rote memorization—are 
perceived as rendering IRE content less engaging and difficult to apply in everyday life. 
More interactive and contextual learning approaches are thus necessary to ensure that 
religious values are more effectively understood and internalized by students(Juhana et 
al., 2022) 

Within the Islamic context, education bears a profound responsibility to guide 

individuals toward a deep understanding of aqidah (faith) and akhlaq (moral 

conduct), two fundamental concepts that underpin a Muslim’s way of life. Aqidah 

refers to a firm belief in Allah, while akhlaq reflects ethical behavior manifested in 

daily practice(Darwanto et al., 2024).  Islamic Education aims to instill these two 
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values within learners, enabling them to become not only intellectually competent 

but also morally upright and spiritually devoted (Arifin, 2025; Mubarok & Aziz, 2023) 

The imbalance of moral values within society is widely regarded as a critical issue 
in contemporary education. Social change in modern societies is often characterized by 
shifts and disruptions in moral values (Nieuważny et al., 2021). Various phenomena—
such as immoral behavior, infidelity, and dishonesty—indicate an increasing demand 
for strong character formation. Intercultural interactions across nations have brought 
about significant changes, wherein the dialectic between new and traditional values is 
understood as a competitive and mutually influential process. In this context, 
homogenization and neoliberalization are perceived as forces that may affect multiple 
aspects of life, including local cultural values that once served as pillars of social stability 
(Sukarniti, 2021) 

 In the current era of globalization, rapid changes in social and cultural dynamics 
have profoundly affected family life. Ongoing waves of modernization often erode 
traditional values and cultural identities. Amid these challenges, family resilience has 
become increasingly vital, as families must maintain cohesion, harmony, and the 
capacity to withstand various external pressures (Rambe et al., 2024). Conceptually, the 
implementation of Islamic Education encompasses several interrelated aspects, 
including curriculum content delivery, teachers and learners, instructional strategies, 
methods, media, learning approaches, and evaluation of both learning processes and 
outcomes. Educational activities can be considered successful when they achieve the 
intended educational objectives (Ismail et al., 2021) 

According to Ahwan Fanani, contemporary education has witnessed the 
development of various approaches, particularly in instructional design. Terms such as 
methods, strategies, techniques, models, and approaches are commonly used as labels 
within instructional design. Fanani further notes that the emergence of these labels 
reflects heightened attention to the procedural dimension of learning. However, within 
educational discourse, these terms often generate conceptual ambiguity(Nahuda, 2024) 
Such ambiguity arises because these terms frequently refer to similar dimensions, 
although they may be distinguished when examined from different perspectives and 
analytical emphases (Reksiana, 2018)  

The fundamental principles guiding issues of diversity and religious coexistence, 
interethnic and international relations, human rights, and violence reflect the Islamic 
Community’s commitment to positioning dialogue as a central component of 
interculturalism, in alignment with the policies and initiatives of major international 
organizations. This stance toward intercultural values is reflected in Islamic educational 
institutions, including madrasahs and higher education institutions. It is also evident in 
Islamic Religious Education as a recognition-based subject, formally designed by 
specialist teams from the Islamic Community and taught in public schools.(Salim et al., 
2024; Sijamhodžić-Nadarević, 2023)  

At present, the quality of the teaching and learning process remains a persistent 
issue in many schools, including the quality of Islamic Religious Education (IRE). One 
of the key factors contributing to the limited quality of the learning process—
particularly in IRE—is the continued reliance on classical and traditional instructional 
strategies, which are insufficient to achieve the formulated objectives of religious 
education, namely the development of independent individuals. 
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At the higher education level, Islamic Religious Education (IRE) holds significant 
strategic potential in cultivating students’ social awareness and leadership capacities as 
agents of social change. However, realizing this potential requires the adoption of 
transformative and contextual learning approaches. According to Prasetia, Fahmi, and 
Faizin (2023), experiential learning represents an effective approach for developing 
students’ empathy, communication, and leadership skills. The implementation of 
methods such as service learning, community engagement, and social empowerment 
projects provides opportunities for students to engage directly with society. Through 
such involvement, students not only acquire religious knowledge cognitively but also 
experience and internalize religious values through social practice(Prasetia et al., 2023; 
Sholeh et al., 2023).  Furthermore, the strengthening of courses and training programs 
that emphasize the development of soft skills—such as leadership, communication, and 
social entrepreneurship—is essential. Such initiatives equip students with practical 
competencies that enable them to actively engage in and contribute to processes of 
social transformation(Nadirah, 2024; Rozaq & Utami, 2023) 

Despite its strategic potential, the implementation of Islamic Religious 
Education (IRE) in higher education continues to face significant challenges. Agung, 
Mahpur, dan Zawawi (2022) observe that IRE is often perceived by students as a 
dogmatic subject that remains detached from contemporary social realities. This 
perception is further exacerbated by the predominance of lecture-centered instruction 
and an excessive emphasis on memorization, which diminish student engagement and 
undermine the meaningfulness of the learning experience. In addition, the limited 
integration of IRE with other academic disciplines contributes to the perception that 
the course lacks relevance to students’ fields of study. 

Accordingly, the teaching and learning of Islamic Religious Education at the 
university level must undergo substantial enhancement and reorientation. IRE should 
be responsive to the demands of the contemporary era, integrate innovative educational 
technologies, adapt to the sociocultural contexts of society, and employ transformative 
and student-centered learning models. Through such an approach, IRE can provide 
meaningful learning experiences, positioning it not merely as a compulsory subject for 
graduation but as a transformative educational process that enables students to 
translate religious knowledge into personal development and constructive social 
practice within both academic and societal contexts.      

B. METHOD  
This study adopts a qualitative research approach designed to explore, interpret, 

and comprehensively describe the empirical realities underlying the phenomenon 
under investigation in a deep and holistic manner (Annasthasya et al., n.d.). Rather than 
relying on numerical data, this approach draws on rich, descriptive narratives obtained 
from multiple sources, including in-depth interview transcripts, field observations, 
personal documents, and official records. As emphasized by Moleong (2019), qualitative 
research is conducted within natural settings, positioning the researcher as the primary 
instrument in data generation and interpretation. Data collection is carried out through 
methodological triangulation, integrating multiple techniques to enhance the 
credibility and robustness of the findings. Data analysis follows an inductive process, 
progressing from empirical observations toward the identification of recurring patterns, 
themes, and conceptual interpretations that may contribute to theoretical 
development. The outcomes of qualitative research are not intended for statistical 
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generalization; rather, they aim to generate in-depth understanding and meaning of a 
phenomenon, particularly in relation to the perspectives of the research participants. 
Accordingly, this approach is highly appropriate for uncovering the dynamics, values, 
and subjective experiences of informants within complex social or educational 
contexts(Nahuda, 2024) 

This study employs a phenomenological approach, a strand of qualitative inquiry 
that seeks to understand individuals’ lived experiences and the personal meanings they 
attribute to a given phenomenon. Phenomenology not only examines what participants 
experience, but also how they interpret, internalize, and make sense of those 
experiences within the context of their everyday lives. Rooted in the philosophical 
foundations of Edmund Husserl and further developed by thinkers such as Martin 
Heidegger, Jean-Paul Sartre, and Maurice Merleau-Ponty, phenomenology is grounded 
in the principle of “returning to the things themselves,” that is, capturing the essence of 
experience free from presuppositions or preconceived theoretical assumptions 
(Tamangkeng & Maramis, 2022) 

 
C. RESULT AND DISCUSSION  

Islamic Religious Education (IRE) plays a vital role within Indonesia’s education 
system as a means of fostering students’ character and moral development based on 
Islamic values. However, in recent years, a decline in students’ interest in IRE courses 
has been observed across various universities. This phenomenon raises concerns 
regarding the future of religious education among younger generations and its 
implications for students’ moral and character formation. The IRE curriculum at the 
higher education level has not yet fully accommodated students’ needs and interests 
within the context of Islamic religious learning. Learning approaches that tend to be 
monotonous and non-interactive often lead to student disengagement and diminished 
interest in the learning process. Furthermore, limited variation in instructional models 
and teaching methods contributes to low levels of student motivation toward IRE 
courses. The continued reliance on conventional teaching methods with minimal 
innovation reduces students’ enthusiasm for participation. In addition, the insufficient 
integration of educational technology and interactive learning strategies renders IRE 
courses less appealing when compared to other subjects that are delivered in more 
dynamic and engaging formats.  

Students frequently perceive the content presented in Islamic Religious 
Education courses as insufficiently relevant to their everyday lives. When learners fail 
to recognize clear connections between IRE materials and the contemporary challenges 
or real-world issues they encounter, their motivation to engage with the course tends 
to decline. Moreover, stereotypical views that frame religious education as 
predominantly ritualistic and dogmatic—offering limited space for discussion, 
dialogue, and critical reflection—further contribute to students’ lack of enthusiasm 
toward IRE learning. The social and cultural environment within higher education 
institutions plays a decisive role in shaping students’ perceptions, attitudes, and levels 
of engagement with Islamic Religious Education (IRE). When the campus milieu fails to 
consistently reinforce the internalization of religious values, students’ motivation to 
participate meaningfully in IRE courses tends to decline. In such contexts, students are 
inclined to prioritize subjects that are perceived to offer direct contributions to 
professional competence, career development, and future academic success. 
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Consequently, IRE is frequently regarded as less strategic than core disciplinary courses 
that are more explicitly aligned with students’ academic specializations. This situation 
is further compounded by the limited institutional commitment to designing policies, 
programs, and academic initiatives that promote sustained appreciation of Islamic 
Religious Education, thereby reinforcing students’ low and fragmented engagement 
with IRE.  

Addressing the declining interest in Islamic Religious Education requires a 
coordinated and systemic response involving universities, lecturers, and students. 
Higher education institutions must foster an academic culture that actively supports 
the internalization of religious values, while lecturers are expected to enhance the 
contextual relevance of course content and adopt innovative, student-centered, and 
interactive pedagogical approaches. Such efforts are essential to stimulating students’ 
interest and active participation in IRE learning. Within a supportive academic 
environment, Islamic Religious Education can more effectively fulfill its role in shaping 
students’ moral character and ethical awareness, while equipping them to navigate 
contemporary life challenges grounded in robust spiritual values. Accordingly, the 
continuous development of the IRE curriculum constitutes a strategic imperative, 
particularly through the alignment of learning materials with students’ lived 
experiences and societal realities. 

The reinforcement of Islamic Religious Education also necessitates synergy 
among the campus, family, and broader community. Universities should integrate 
religious education with other academic disciplines to demonstrate its relevance across 
diverse fields of knowledge and professional practice. Such interdisciplinary integration 
enables students to perceive Islamic values not as isolated doctrines, but as ethical 
foundations applicable to scientific inquiry and professional life. In addition, lecturers 
should optimize the use of educational technologies, including e-learning platforms, 
instructional videos, and interactive digital applications. The implementation of 
innovative learning models—such as Problem-Based Learning (PBL), Project-Based 
Learning (PjBL), and the flipped classroom—can significantly enhance students’ active 
engagement. Contextual case studies rooted in local and global issues may further 
facilitate reflective and critical discussions of religious matters. 

Moreover, the provision of academic recognition and incentives for students who 
demonstrate achievement or contribute meaningfully to religious activities can 
strengthen learning motivation. Ensuring the relevance of religious education content 
to contemporary conditions and dismantling the dichotomy between religious and non-
religious subjects are essential to making Islamic Religious Education more meaningful 
and appealing. Overall, this phenomenon highlights that a multidisciplinary integration 
of learning content is crucial in enabling students to understand Islamic teachings in 
relation to complex academic, social, and professional contexts. Engagement with 
evolving social, economic, and political realities broadens students’ understanding of 
how Islamic values may be meaningfully internalized and enacted across multiple 
spheres of life. The incorporation of real-world case studies further enables students to 
connect religious concepts with concrete social situations, thereby deepening relevance, 
enhancing conceptual clarity, and strengthening the practical application of learning 
outcomes. The adoption of Project-Based Learning (PjBL) provides students with 
structured opportunities to design and implement socially oriented projects that yield 
tangible benefits for communities. Through such experiential activities, students not 
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only consolidate academic knowledge but also cultivate practical competencies, critical 
thinking, and social leadership in an integrated and sustainable manner. Active student 
engagement in social initiatives and community service strengthens the linkage 
between theoretical understanding and practical implementation within Islamic 
Religious Education (IRE). Students who participate directly in these activities 
demonstrate heightened empathy, social awareness, and moral responsibility. By 
encountering social realities firsthand, their learning is shaped not only by cognitive 
acquisition but also by reflective and affective experiences that foster ethical 
consciousness. 

The integration of digital technologies into IRE instruction significantly 
enhances accessibility, interactivity, and flexibility in the learning process. This 
integration aligns pedagogical practices with the characteristics and learning 
preferences of digitally native students, particularly through the strategic use of social 
media as an educational platform. Social media extends the reach of learning while 
simultaneously facilitating the dissemination of Islamic values that are responsive to 
contemporary social dynamics.  

Islamic Religious Education in higher education plays a substantial role in 
instilling values of justice, social welfare, and humanity among students. Learners who 
engage comprehensively with IRE demonstrate increased participation in socially 
oriented activities grounded in Islamic teachings. The convergence of innovative 
pedagogical approaches, experiential learning, technological integration, and 
competency-based curriculum design emerges as a critical factor in achieving optimal 
learning outcomes. Fundamentally, Islamic Religious Education at the university level 
transcends the mere reinforcement of spiritual and religious dimensions. It also seeks 
to cultivate students’ critical understanding of how Islamic teachings can be applied 
within complex contemporary social contexts. Amid the multifaceted challenges of 
modern society, the integration of scientific knowledge with Islamic ethical principles 
serves as a strategic foundation for preparing students to function as ethical, inclusive, 
and sustainable agents of social change. Through the application of knowledge and 
engagement in social transformation initiatives, students demonstrate significant 
advancement in their critical interpretation of Islamic teachings in contemporary 
contexts. They are able to integrate Islamic principles with pressing social issues, 
including social justice, human rights, and environmental ethics. Such integrative 
understanding encourages students to perceive religion not merely as a system of formal 
ritual practice, but as a comprehensive moral framework that informs attitudes, 
decision-making processes, and everyday behavior. 

Continuous innovation in instructional design contributes to the creation of 
learning environments that are effective, participatory, and meaningful. Lecturers adapt 
pedagogical models and strategies to the thematic and conceptual characteristics of 
course content, thereby encouraging students to actively construct knowledge. 
Comprehensive assessment systems extend beyond conventional testing to encompass 
learning processes and outcomes holistically, ensuring that IRE is understood 
contextually and applied pragmatically rather than interpreted solely in textual terms. 

 
The implementation of innovative learning models—such as Project-Based 

Learning (PjBL), cooperative learning, inquiry-based learning, and Problem-Based 
Learning (PBL)—facilitates the development of competencies relevant to real-world 
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contexts. These models enable students to apply Islamic principles in addressing social 
challenges and designing initiatives that generate direct societal impact, while 
simultaneously strengthening problem-solving skills, collaborative capacity, and 
effective communication. Heightened awareness of social realities further motivates 
students’ active involvement in community engagement and social service. Such 
participation reinforces students’ understanding of individual responsibility in 
advancing social justice and public welfare, as reflected in their engagement in public 
awareness campaigns, community empowerment programs, and various forms of 
voluntary service. 

The systematic integration of Islamic values within the learning process 
contributes significantly to students’ character formation and moral integrity. Values 
such as honesty, justice, compassion, and responsibility are internalized as guiding 
principles for action. This character development extends beyond academic settings, 
influencing students’ social interactions and civic engagement. Moreover, the strategic 
use of digital technology and social media enhances student engagement, rendering the 
learning process more interactive, adaptive, and aligned with contemporary educational 
demands. Ultimately, Islamic Religious Education in higher education functions not 
only as a vehicle for transmitting religious knowledge, but also as a transformative 
platform for personal development and meaningful social contribution grounded in 
Islamic values. Through comprehensive, interdisciplinary, and contextually responsive 
learning approaches, IRE is capable of shaping graduates who are critical, socially 
responsible, and well equipped to address complex societal challenges in a constructive 
and sustainable manner. This approach contributes to eliminating the dichotomy 
between religious knowledge and general knowledge, enabling students to recognize 
that all forms of knowledge are equally important and complementary. In this context, 
religious knowledge functions as an ethical and moral foundation for the 
implementation of other scientific disciplines, particularly in responding to 
technological advancements and dynamic social changes. A strong religious 
understanding serves as a moral filter that guides students in using technology wisely, 
ensuring that technological progress supports human well-being without generating 
harmful negative impacts. 

The implementation of Islamic Religious Education (IRE) values is reflected in 
observable changes in students’ attitudes and behaviors within the university 
environment. This is evidenced by the increased participation of students in religious 
activities, such as Islamic study circles, congregational prayers, and campus-based 
religious programs. Such developments indicate a growing awareness and commitment 
to religious practice among students. Moreover, students demonstrate a deeper 
understanding of Islamic teachings, as reflected in their ability to internalize and apply 
Islamic values in their daily lives. Inclusive Islamic Religious Education has also been 
effective in fostering tolerance among students. Students demonstrate respect for 
differences in religion, culture, and perspectives within the campus community. Those 
from diverse backgrounds are able to collaborate and work together effectively in 
various academic and social activities, reflecting the strengthening of inclusivity, 
solidarity, and social cohesion. Furthermore, Islamic Religious Education contributes to 
enhancing students’ empathy and social solidarity. This is manifested in students’ 
initiatives to support peers who face academic or social challenges. Students’ attitudes 
toward ethical values, such as honesty, discipline, and responsibility, have also been 
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significantly strengthened and are consistently reflected in both academic activities and 
everyday social interactions. 

In addition, Islamic Religious Education enhances students’ learning motivation, 
as indicated by their active engagement in classroom discussions, their ability to express 
arguments critically, and their commitment to completing academic tasks. Students 
become more critical and analytical in addressing contemporary issues by employing 
Islamic perspectives as a foundation for formulating constructive and contextually 
relevant solutions. They also demonstrate improved communication skills in 
interactions with fellow students, lecturers, and academic staff, thereby contributing to 
the development of a more positive and collaborative campus social environment. 
Students further exhibit increased independence and improved decision-making 
abilities grounded in Islamic values. These findings affirm that Islamic Religious 
Education in higher education plays a strategic role not only in strengthening students’ 
spiritual dimension but also in shaping their character, social attitudes, and behaviors 
in a holistic and sustainable manner. 

D. CONCLUSION 
 Based on the results of the analysis and research findings, Islamic Religious 

Education (IRE) in higher education demonstrates a strategic role in the 

implementation of knowledge and the reinforcement of social transformation. IRE 

learning not only succeeds in deepening students’ theological understanding but also 

strengthens spiritual and moral values within their academic and social lives. This 

condition is reflected in the increased level of religious awareness, the depth of 

students’ understanding of Islamic teachings, and their commitment to internalizing 

and practicing Islamic values in their daily lives. Through IRE learning, students 

develop a strong ethical and moral foundation, which is manifested in more integrity-

driven, responsible, and civilized behavior. The implementation of Islamic Religious 

Education in higher education also contributes to increased student learning 

motivation, which ultimately supports more optimal academic achievement. Students 

demonstrate increasingly mature critical and analytical thinking skills in responding to 

contemporary issues by employing Islamic perspectives as a basis for formulating 

constructive solutions oriented toward the common good.   

 Beyond serving merely as a process of transmitting religious knowledge, Islamic 

Religious Education plays a significant role in shaping students’ character and behavior 

in a holistic manner. IRE learning fosters inclusive attitudes, social awareness, and 

active student participation in promoting positive social change. Accordingly, Islamic 

Religious Education in higher education provides a tangible contribution to the 

development of a humanistic, value-oriented, and competitive academic environment, 

while simultaneously supporting the realization of a harmonious, just, and morally as 

well as spiritually grounded society. 
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